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Resources and 
Handouts
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Big Ideas
Development doesn’t happen in isolation. Children develop across domains during 
their interactions with adults and peers. 

Classrooms are complex environments that involve caring for and building 
relationships with children with a range of strengths, needs, and interests.

How can we account for and honor that in how we create learning spaces that are 
supportive of each and every child’s development?

4



9/9/22

2

Agenda
01.

02.

Overview of language 
and social-emotional 
development

Blended model of classroom 
support

03. Classroom strategies to 
connect, communicate, and 
teach 
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Early language development is a critical foundation for communication, social 
relationships, reading, academic accomplishments, job performance and 
other life-long indicators of positive social development and economic 
success.   

Language may be the Yellow Brick 
Road that leads to many valued life 
outcomes.
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Age 4, Low Language Predicts:

Lower academic performance
Lower reading score
Lower language scores

Even when analyses  are adjusted for bio-ecological risk factors

Eadie P, Bavin EL, Bretherton L, et al. Predictors in Infancy for Language and Academic Outcomes at 11 Years. Pediatrics. 2021;147(2):e20201712 
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Age 5 Receptive Language Predicts Risk In Adulthood:

Poor literacy (1.6-4.0 X risk)
Poor mental health (1.5-1.8  X risk; greater for men)

Unemployment (1.9- 2.2 X risk) 

Analysis adjusted for bio-ecological risk factors; unadjusted risk  is about double 

Schoon I, Parsons S, Rush R, Law J. Children's language ability and psychosocial development: a 29-year follow-up study. 
Pediatrics. 2010 Jul;126(1):e73-80. doi: 10.1542/peds.2009-3282. 
Law, J., Rush, R., Schoon, I., & Parsons, S. (2009). Modeling developmental language difficulties from school entry into adulthood: literacy, mental health, and employment outcomes. Journal 
of speech, language, and hearing research : JSLHR, 52 6, 1401-16 .
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• Toddler's language and social-emotional development are 
closely connected1,2,3

• Communication skills and social—emotional skills lay the 
foundation for how children4,5,6,7,8

ü Interact with others
ü Form friendships and build relationships
ü Develop skills for learning in preschool and later grades
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Children with language disorders display 
for frequent behavior difficulties

Children with language disorders are twice as 
likely to develop behavior problems later in life 

• Externalizing (e.g. aggressive/disruptive behavior)

• Internalizing (e.g. social withdrawal, anxiety)

Chow et al., 2018; Curtis et al., 2018

Yew & O’Kearney. 2013
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Continued
Challenging

Student 
Behavior and 

Negative 
Teacher 

Interactions

Fewer, shorter language 
interactions with teachers

Internalizing child behavior
Few interactions with peers and teachers

Less active participation

Externalizing child behavior
Disruptive behavior

Removal from classroom, activities

Negative interactions
Behavior redirections

Fewer rich language interaction

Interaction-Centered Model of Language and Behavioral Development (Chow, Cunningham, Stehle, 2020)

11

Lower participation in learning 
activities 

Teacher perception of abilities 

Focus on limitations, “problem” 
behavior

Peer relationships

What does this look like in the 
classroom?
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Effective
Classroom

Management
+

Proactive Positive 
Behavior Support

Positive Student-Teacher 
Relationships

Consistent Rules and 
Expectations

Improved
Student 
Behavior

Emotional Support

Reductions in:
• reactive teacher behavior 
• teacher burnout
• negative student-teacher 

interactions

Increased 
Positive 
Teacher 

Interactions

Increased language-
rich instructional 

environments

Language 
Growth

Interaction-Centered Model of Language and Behavioral Development (Chow, Cunningham, Stehle, 2020)
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CONNECT. COMMUNICATE. TEACH

Classroom Essentials Language and Communication Peer Interactions

Play and Engagement Emotions
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Classroom Essentials 

Play and Engagement Communication Emotions Peer Interactions

Inclusive and accessible environment
Create space in the day to play and communicate 

Positive relationships with children, families, and the classroom team 

Help children become 
actively engaged by 

joining in as play 
partners, following 
children's lead, and 
expanding children's 

involvement

Notice and respond to 
children's various 

modes of 
communication, and 
model sentences and 
new vocabulary during 

play and routines.

Help children learn to 
recognize feelings 

within themselves and 
others, and learn early 

strategies for 
expressing and 

regulating emotions.

Help children learn to 
recognize feelings 

within themselves and 
others, and learn early 

strategies for 
expressing and 

regulating emotions.

How do we get there?
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Spaces for multiple 
children to enjoy side-

by-side activity 

Safety Clear boundaries

Classroom Layout

Slides and presentation content adapted, in part, from the PRISM training modules created at the University of Kansas 

Variety of types of 
spaces 
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Post picture or photo 
schedules

Refer to schedule 
throughout the day  

Make it predictable, 
but flexible 

Find balance

Setting up your daily schedule

Slides and presentation content adapted, in part, from the PRISM training modules created at the University of Kansas 
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Is there balance in terms of opportunities to sit down and have quality 
time with kids?

Is there balance in terms of responsibilities (cleaning, diapering)?

Does everyone have the opportunity to do things that they enjoy/prefer?

How do you communicate changes throughout the day?

What about your classroom 
team?

21

Staff Matrix
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Positive Support 
for Children’s 

Behavior

Slides and speaker script adapted, in part, from University of Washington and WA-OSPI Pyramid Modules
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Behavior expectations guidelines 

Positively stated  3-5 or less Visually posted
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Classroom Essentials 

Play and Engagement Communication Emotions Peer Interactions

Inclusive and accessible environment
Create space in the day to play and communicate 

Positive relationships with children, families, and the classroom team 

Help children become 
actively engaged by 

joining in as play 
partners, following 
children's lead, and 
expanding children's 

involvement

Notice and respond to 
children's various 

modes of 
communication, and 
model sentences and 
new vocabulary during 

play and routines.

Help children learn to 
recognize feelings 

within themselves and 
others, and learn early 

strategies for 
expressing and 

regulating emotions.

Help children learn to 
recognize feelings 

within themselves and 
others, and learn early 

strategies for 
expressing and 

regulating emotions.

ToddlerTalk
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Pause and 
Observe…

How is this child playing right now?

What is capturing their interest right now? 
What or who are they looking at? 
Manipulating or playing with?

How are they communicating right now—
what are they doing to communicate? 
(gestures, eye contact)

How might this child be feeling right now? 
How are they showing that?
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Questions for Families
1. What does your child love to do? What are their favorite 

toys or activities?
2. How do you know when they are interested in or excited 

about something? How do you know when they are 
feeling anxious or upset?

3. How does your child communicate with you at home? 
What words, phrases, or gestures do they use? 

4. What are your priorities and goals for your child’s social-
emotional development, friendship, and behavior 
expectations at home and at school?

27
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Let children lead 

Give choices 

Strategies for active engagement 

Provide positive 
attention 

Be a play partner

Slides and presentation content adapted, in part, from the PRISM training modules created at the University of Kansas 

28

Why are is play so 
important for learning 
language? 

• Supports engagement 
and interest

• Something to talk about!
• Predictable and familiar

actions
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What can play look like in early childhood?

Exploration

Banging 
blocks 

together

Dumping 
materials

Combination

Putting 
materials in 
and out of 
containers

Stacking 
blocks

Pre-
Symbolic 

Play

Drinking from 
a teacup

Putting play 
food in a 

fridge

Building a 
tower

Symbolic

Give a baby a 
bath

Put pretend 
people in a 

bus and drive 
to school
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Types of toys and materials 

Agents

Play people
Baby doll
Animals
Stuffed animals 
Robots 

Structures

House
School
Playground
Garage
Tower

Accessories 

Furniture
Pretend food
Blocks
Cars
Magnatiles
Ladders
Clothes
Buckets
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Notice 
children's 

actions, and 
imitate

Introduce 
new toys 

and actions

Talk about 
the toys!

Play Partner Basics

Adapted from Enhanced Milieu Teaching-Sentence Focus Intervention materials (NIDCD U01 DC017135) 
)
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See it in 
action!
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Effective modeling

• Notice what a child is interested in

• Label the object and say something 
about...

⚬ Where it is (location)
⚬ What it looks like or feels like 

(description)
⚬ What it is doing (action) 
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Modeling Sentences During Play  

Instead of...  

“Where is the ball? “
“What color is the ball?”
“Can you make the ball go down?”          

“Is your baby going to sleep?”
“You should feed the baby now” 
“Is the baby crying?”

Try...

“The ball is in the basket”
“This ball is squishy”
“The ball is rolling!” 

"The baby is in her bed”
"The baby is hungry" 
"The baby is feeling sad, she is crying" 

35
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See it in 
action!
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Modeling Sentences During Care Routines  

Cup:
"The cup is on the table" (location)
"The cup is empty" (description)
"The cup fell over! " (action)

Soap:
"The soap is on your hand" (location) 
"The soap smells good" (description)
"The soap makes bubbles" (action)
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Add on to children's language  

Examples:
C “sock”
A “Your sock is off. “(location)

C “happy”
A “The dog is feeling happy!.” (description)

C “pizza”
A “The pizza is cooking.” (action)

38

See it in 
action!

39
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Recasting and Replacing 

Examples: 

C “It go here.”
A “The cookie goes on the table”

C “He coming!”
A “The dog is running!”

40

See it in 
action!
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Most important: say something interesting!

"The swings are wet!"

"The wheels are spinning"

"Your hat is on your head"

"The bubbles are popping" 

"The strawberries are juicy"

”Bill’s hands are sticky!"
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Help make your models clear: Show it! 

• Point to or hold up an object as you are giving it its name
• When you are modeling location, description, or action 

words, pair a gesture with these words as you are saying 
them in a sentence:
• “The tower is tall”
• “The cat is climbing”

43
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Social-
Emotional 
Skills 

Guess that zoomed in picture

45

What is 
emotional 
literacy ?

46

Acknowledge and  
validate feelings

Notice and describe 
emotions 

Ask questions about 
how children are feeling

Talk about comfortable 
and uncomfortable 

emotions 

Teaching about emotions 
throughout the day 
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Teaching a variety of emotions 

• Use a variety of feelings words

• Balance your focus on comfortable and 
uncomfortable emotions    

Comfortable Uncomfortable

•Happy
• Excited
• Proud
• Silly

• Sad
• Angry
• Scared
• Frustrated

48
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Modeling Emotional Literacy 

Examples: 

”That dragon is feeling happy—I see a smile on his
face!”

“Jacob is excited! He is jumping up and down!”

“You were feeling frustrated when your tower fell”
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Help children notice one 
another 

Model positive 
interaction skills during 

play and routines 

Help children initiate 
and respond to one 

another  

Provide specific positive 
feedback to children 

using positive 
interaction skills  

Strategies for supporting 
positive peer interactions
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See it in action

Video credit: PRISM training and implementation materials (developed at the University of Kansas) 
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Teacher Experiences 
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Big Ideas
Development doesn’t happen in isolation. Children develop across domains during 
their interactions with adults and peers. 

Classrooms are complex environments that involve caring for and building 
relationships with children with a range of strengths, needs, and interests.

How can we account for and honor that in how we create learning spaces that are 
supportive of each and every child’s development?
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Connect 
with us!

@hemmeterlab

@vanderbiltkidtalk
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